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Introduction 

 The following is a curriculum guide on strategies designed for use in the classroom for 

behavior and cognitive interventions. These interventions range from social skill development, 

conflict resolution skill training through peer mediation and role-play, empowering young 

woman to envision healthy lifestyles, and anger coping intervention strategies to assist the 

teacher in responding to behavior problems in the classroom. Strategies developed are in part a 

result of systematic processes of identifying problem behaviors and events that have reliably 

predicted these occurrences and non-occurrences of particular behaviors. Information gathered 

from this information is through functional behavioral assessments (FBA) which insure the 

effectiveness, relevance, and efficiency of behavior support plans.  

Behavior and Cognitive Interventions 

Strategy Goal  Objective Activities Assessment 
Life Space 
Crisis 
Intervention 
Grades: K-
10 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 There are five goals: 
1) Positive 

interdependence 
between children; 

2)  Individual 
accountability; 

3)  Face-to-face 
promotive 
interaction,; 

4)  Social skills; 
5)  Group 

processing.   
 

In the program, 
social skills are 
learned, practiced, 
and improved. The 
program addresses 
leadership, decision-
making, 
communication, 
confidence building, 
and other conflict 

 The program is 
rooted in the work on 
the social 
interdependence 
theory on Kurt 
Lewin.   

The program contains 
three important 
elements: 1) 
cooperative learning, 
2) negotiation, and 3) 
mediation 

It teaches and other 
caregivers learn to 
identify and defuse 
classroom crises by 
being supportive of 
students’ emotions 
and understanding the 
cycle of a crisis.  

Children learn about 
negotiation through 
six actions:   
1.  Describe what 

you want and 
feel, 

2.  Express why 
you feel as you 
do and the 
motives for your 
desires,  

3. Acknowledge 
the other 
person's 
perspective 

4. Look for 
solutions 

5. Choose one 
solution 

6. Put the solution 
into effect. 

  The school-based 
program maintains that 

Implementing conflict 
management programs 
constitutes a process that 
affects the entire school. 
Mediation : 
1)  improves the 
atmosphere;  
2) enhances self-esteem 
and increases skills; and 
3) resolves disputes. 
 
Peacemaker program in 
classrooms (K-10) 
compared pupils before 
and after the program. 
90% of pupils learned to 
master the negotiation 
and mediation 
procedures, and to apply 
what they learned.  75% 
of pupils transferred 
their insight throughout 
the school year to the 
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resolution skills.  children be trained 
systematically in how to 
deal with conflict on 
three levels:  
 

1. acquisition of 
social and 
emotional skills 

2.  negotiation  
3. mediation  

 
Teachers are trained in 
dealing with conflict and 
situations. Researchers 
have revealed at least 
four categories of 
inappropriate responses 
by teachers toward 
student behavior: 1) 
counter-aggressive 
reactions (68%); 2) rigid 
and unrealistic teacher 
expectations (7%); 3) 
negative teacher moods 
(20%); and 4) 
prejudicial attitudes 
toward troubled students 
(5%). 
 
.  

following academic 
year. The most 
commonly used 
negotiation strategy in 
the control group was 
"compromise." Pupils 
applied the procedures 
to their families and to 
achieve higher academic 
results  
 
 
 
 
 
 
 

Strategy Goal  Objective Activities Assessment 
The Conflict 
Resolution 
Program 
Grades: 6-8 
 

Provide students with 
a framework for 
resolving conflicts 
by:  

A. Give students an 
opportunity to 
assume responsibility 
for their own 
behavior lower 
teacher stress by 
reducing the number 
of student conflicts 
they have to handle  

Teaching students 
problem-solving 
skills through a 
school-wide conflict 
resolution program 
that includes peer 
mediation that helps 
students resolve the 
inevitable conflicts 
encountered in the 
school environment, 
increase their self-
esteem, and foster 
independence.  

Using the school-wide 
curriculum: 
A. Teachers inform 

students about the 
rationale for 
constructive conflict 
resolution and 
introduce them to 
appropriate 
negotiation 
procedures.  

B. The curriculum 
teaches conflict as 
an inevitable part of 
any social 

Students who 
successfully completed 
the training are 
designated as school-
wide peer mediators for 
the year.  
 
 An agreement form 
signed by both 
mediators and disputants 
are used at the 
conclusion of each 
mediation session.. The 
agreement form 
included the mediation 
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B. Increase 
instructional time  

C. Help students 
understand how 
cultural diversity can 
affect interpersonal 
communication and 
human interactions  

environment and 
students can address 
conflict through a 
problem-solving 
framework.  

C. Instruction includes 
understanding 
conflict, effective 
communication, 
handling anger, and 
peer mediation.  

D.  Lessons in a class 
period lasting from 
45-60 minutes. 
Materials include 
overheads and 
suggested role-play 
activities.  

 

date, type of conflict, 
and agreed-upon 
resolution.  
.  

Strategy Goal  Objective Activities Assessment 
Teaching 
conflict 
resolution 
skills 
through 
interactive 
drama and 
role play 
Grades: 6-
12 

The program was 
developed partly in 
response to Goal 7 of 
the National 
Education Goal Panel 
report (NEGP, 1997), 
which urges for a 
decrease in violence 
in public schools.  

The primary 
emphasis of the Win-
Win Resolutions 
program is on the 
acquisition of skill-
based learning to 
produce desired 
behavioral changes. 
The curriculum 
includes strategies for 
self-control and anger 
coping, self-
management of 
feelings, and 
interpersonal 
problem-solving.. 

 The program can be 
taught one time per 
week (for 60 minutes 
per week) in 12 weeks, 
with sessions delivered 
directly in the 
classroom.  
Students are engaged in 
a scripted “ icebreaker” 
and a teacher leads a 
discussion on key 
concepts related to self-
awareness,  identity, 
good self-esteem, and 
confidence, optimism 
vs. pessimism, and 
limits and boundaries. 
Next, the theatre 
instructor leads a theatre 
game called "Tourist," 
which is a self-
awareness interactive 
game. The theatre 
instructor conducts two 
interactive activities 
called Power Shuffle 

The results of the 
program showed an 
increase in knowledge 
regarding effective 
strategies for conflict 
resolution among both 
middle and high school 
students. Students 
learned to identify and 
express their feelings as 
well as the importance 
of thinking before 
acting.  
 
It is recommended for 
all conflict resolution 
programs that utilize 
role play and interactive 
drama that the materials 
and role plays used, as 
well as the counselors 
hired to deliver the 
program, are relevant 
and credible to the 
students and closely 
represent conflict that is 
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and Split Screen, which 
provide theatrical 
examples of the power 
of positive thinking and 
the importance of 
having good self-esteem 
and personal limits and 
boundaries. Students 
discuss how these 
concepts can be a part of  
their daily lives.  

not specific to certain 
cultures. 
 

Strategy Goal  Objective Activities Assessment 
Full of 
Ourselves: 
A Wellness 
Program to 
Advance 
Girl Power, 
Health & 
Leadership 
Grades: 3-7 

Its aim is to give girls 
an entirely different 
way to see, know, 
and value themselves 
and others.  The 
focus is on power, 
health, and 
leadership. 
. 

What the 
curriculum does: 
It addresses an 
audience of girls by 
taking  a broad 
sociopolitical view of 
eating disorders.   
It views eating 
disorders not just as 
psychological 
illnesses but also as 
culturally sanctioned 
coping mechanisms 
that girls adopt in 
response to stress. It 
teaches life skills 
beyond health and 
nutrition  such as 
conflict resolution, 
countering teasing 
and bullying. It 
addresses non-
symptom-related 
psychological risk 
factors, such as 
low self-esteem, 
perfectionism, and 
stress reactivity 
through coping skills 
through meditation, 
journal writing, 
tuning into body 
stress cues.  
 

 It comprises of 8 60-
minute sessions. Each 
session contains a set of 
core activities. 
Power: Girls learn how 
to develop and sustain 
physical, emotional, 
and relational strength. 
They learn the 
following: 

1. How to 
confidently state 
their own 
opinions 

2. How to practice 
positive self-talk 
(which has been 
shown to boost 
self-esteem) 

3. How to tune into 
their bodies as 
sources of 
important 
information 

4. How to create 
and sustain 
healthy 
connections with 
others 

5. Basic principles 
of assertiveness 
training and 
conflict 
resolution 

 Sustained positive 
changes (6 months post 
program) in girls' body 
image, body 
satisfaction, and body 
esteem. 
It increased girls' 
knowledge about health, 
nutrition, weight, and 
puberty. 
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Significantly,  it does 
not teach participants 
about eating disorders 
(ie, anorexia, bulimia, 
and binge-eating 
disorder unless the 
girls themselves 
raise the topic) 
 

6. Strategies to 
stand up in the 
face of mean 
teasing or 
bullying 

Health: Girls gain tools 
to build and sustain 
well-being of body, 
mind, and spirit. They 
learn the following: 

1. How to eat  
nutritiously. 
Understand the 
difference 
between 
"dieting" and 
healthy dieting. 

2. How to replace 
the rigid notion 
of "good" versus 
"bad" foods. 

3. How not to use 
food as a coping 
mechanism.  

4. A variety of 
stress reduction 
techniques that 
help to stay 
balanced in any 
situation 

5. How "relational  
health”  affects 
their overall 
well-being 

Leadership: Girls have 
the chance to experience 
themselves as leaders 
and agents of change.  
They learn the 
following: 

1. The importance 
of  putting ideas 
into action out in 
the world of 
family and peers. 

2. Effective ways 
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to intervene 
when they hear 
or see others 
being excluded 
for the way they 
look.   

3.  To write letters 
of protest or 
praise to the 
media: 
advertisers, 
editors of 
fashion 
magazines. 

4. To assess the 
school’s 
cafeteria menu 
and submit 
recommendation
s to 
administrators.   

5.  To mentor and 
lead activities 
with younger 
girls.  

Strategy Goal  Objective Activities Assessment 
Anger 
Coping 
Program 
Grades: 2-3 

The goal of the 
program is to (a) 
change the student's 
behavior, (b) change 
the teacher's 
behavior, or (c) a 
combination of both. 
The behavior 
modification 
approaches are 
directed toward 
helping teachers 
manage overt 
problem behaviors in 
children.  

Successful 
intervention with 
aggressive 
preadolescent 
children can have two 
important kinds of 
results.   

First, there can be a 
positive impact on 
the children's 
emotional 
adjustment, and on 
their current 
interpersonal 
relationships and on 
the people around 
them. Since an 
aggressive child's 
behavior is usually 

School-based 
interventions can be 
conceptualized as either 
indirect services, in 
which the psychologist 
or other intervener 
indirectly helps the child 
by directly changing 
teachers' behavior 
through consultation and 
training, or direct 
services in which the 
intervener provides an 
intervention directly to 
the child. The most 
comprehensive 
interventions would 
include both direct and 
indirect services. A 
cognitive-behavioral 

Children had 
significantly decreased 
their aggressive 
behavior and increased 
their time appropriately 
on task in the classroom. 
It had significantly 
lower rates of parent-
rated aggressive 
behavior, and tended to 
have higher levels of 
self-esteem following 
intervention and had 
high levels of perceived 
social competence.  
Teachers respond to the 
aggressive child's 
difficult behavior more 
consistently and 
effectively throughout 
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directed against 
others, an 
intervention that 
successfully reduces 
the child's 
psychologically and 
verbally harmful 
behaviors will have 
direct beneficial 
effects for the victims 
who are the usual 
recipients of the 
aggressive 
discharges.  

Second, intervention 
may reduce the 
child's longer-term 
risk for negative 
outcomes during 
adolescence and 
adulthood. 
Aggression is a 
highly stable 
behavior pattern from 
middle childhood 
through adolescence 
and young adulthood. 
Children's rate of 
aggressive behavior 
relative to their peer 
groups remains 
generally consistent 
over time, and this 
stability of aggressive 
behaviors is higher 
than for most other 
behavioral patterns.  

 

framework is used to 
organize an integrated 
set of school-based 
direct and indirect 
services for high-risk 
aggressive children.  
 
Based on this conceptual 
and assessment model, 
the Anger Coping 
Program has been 
developed as a school-
based secondary 
prevention program for 
aggressive children.  
 
The program consists of 
18 weekly group 
sessions conducted for 
45- 60-minute periods 
during the school day. 
Groups usually consist 
of 4 to 6 children 
identified by school 
personnel as highly 
aggressive and 
disruptive.  
 
The two group leaders 
consist of one school co 
leader (counselor, 
psychologist) and one co 
leader from a local 
mental health clinic 
(psychology, psychiatry, 
and social work staff 
and trainees).  
 
Group sessions include 
discussion, activities, 
role-playing, 
videotaping, and goal 
setting. Topics could 
include perspective 
taking, awareness of 
physiological arousal, 

the class day. 
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use of self-instruction to 
inhibit impulsive 
responding, and social 
problem solving. 
 
Consultation with the 
teacher typically 
requires (a) enlisting the 
teacher as a 
collaborator, (b) 
working with the teacher 
to identify problems in 
social information 
processing and 
enactment, (c) providing 
methods for intervention 
within the classroom 
setting that complement 
intervention efforts 
within the treatment 
setting.  
 

 
 
Functional Behavioral Assessment 
 

 The reason for conducting a functional behavioral assessment (FBA) is to help identify 

the conditions under which problem behavior is likely to occur (triggering antecedents and 

maintaining consequences) then it makes possible to arrange environments in ways that 

occurrences of problem behavior can be reduced and then teach and encourage behaviors that 

can replace problem behavior.   

Step 1 in the FBA process uses archival review, analysis of routines, interviews, and/or 

direct observations. Information is gathered regarding the conditions under which the problem 

behavior is and when it is not observed.  Attention is focused on four primary factors (a) setting 

events/establishing operations that make the problem behavior worse (e.g. medical conditions, 

social conflicts). (b) antecedent events that predictably precede and trigger occasional problem 
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behavior. (c) problem behaviors that as a response class or set are maintained by a common 

function or outcome (d) consequence events that predictably follow and maintain problem 

behavior, positive or negative reinforcement (Sugai, et.al, 1999). 

Step 2 the information collected in the first step which is used to develop a testable 

hypotheses that describe the conditions under which the problem behavior is most likely to 

occur. A complete testable hypothesis indicates (a) problem behavior, (b) triggering antecedent 

events, (c) maintaining consequence events, (d) influential setting events/establishing operations 

(Sugai, et.al, 1999). 

Step 3 the testable assumptions are developed and direct observable information is 

collected to verify the accuracy or predictability of the hypothesis’s statements. Multiple 

observations are conducted through multiple settings to determine if problem behavior patterns 

occur under hypothesized conditions and contexts. These observations involve documentation of 

antecedent and consequence variables that are present or absent when problem behaviors are not 

observed (Sugai, et.al, 1999). 

 According to Sugai, et.al, in cases where hypotheses are difficult to establish or where 

problem behavior is particularly resistant to intervention, a functional analysis is recommended. 

It involves a systematic manipulation of factors hypothesized as triggering problem behavior. 

These manipulations are designed to trigger problem behavior under various scenarios and 

should be used with caution (Sugai, et.al, 1999). 

Step 4 is based on information from verified hypotheses; behavior support plans are 

developed that specify possible teaching strategies or manipulations for (a) desired and 

acceptable alternative behaviors, (b) antecedent events, (c) consequence events, and (d) setting 
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events and establishing operations. It serves as the basis for defining the actual implementation 

of the behavioral intervention (Sugai, et.al, 1999). 

 Single dimension interventions focus on reactive, consequence manipulations such as 

timeout and behavioral contracts. However, behavior support plans are based on  FBA 

intervention components that are (a) instructionally focused (i.e., teaching acceptable and desired 

replacement behaviors), (b) prevention focused (e.g., neutralizing or eliminating the conditions 

that trigger problem behaviors or make them worse and (c) environmentally-based (re-

arrangement of the problem context) (Sugai, et.al, 1999). 

Steps 5 and 6 require the development of implementation scripts that specifies how, 

when, and where the behavior support plan is put to work. Contingency plans responding to 

emergencies, training staff, and collecting data are part of the script. Information on the 

effectiveness and efficiency of the behavior support plan is collected and the plan redesigned 

based on an evaluation of the information collected (Sugai, et.al, 1999). 

 
Steps Tools/Procedures Outcomes 

1. Collect information 
regarding conditions 
under which problem 
behavior is and is not 
observed and more 
appropriate behavior is 
required. 

Archival review, analysis of 
routines, interviews, direct 
observation 

Descriptions of possible setting events, 
triggering antecedents, problem 
behavior response classes, maintaining 
consequences 

2. Develop testable 
hypotheses. 

Team analysis of 
information from  Step 1 

Testable hypothesis 

3. Collect direct 
observation information. 

Direct observations Verified summary statements 

4. Design behavior support 
plans. 

 

Team development Specification of (a) desired and 
acceptable alternative behavior, (b) 
antecedent strategies and 
manipulations, (c0 consequence 
strategies and manipulations, (d) 
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strategies for teaching desired and 
acceptable alternative behavior, (e) 
setting event/establishing operation 
strategies and manipulations 

5. Develop implementation 
scripts 

Team development Scripts that specify how, when, where, 
etc. behavior support plan to be 
implemented and by whom 

6. Collect information on 
effectiveness and 
efficiency of behavior 
support  plan and 
redesign based on 
evaluation information 

Team development Data on student progress and plan 
implementation, and redesign/updated 
plan 

 
Conclusion 

 
This paper presented five different strategies that have particular relevance in teaching 

students with emotional and behavioral disorders using a behavioral and cognitive foundation to 

the program described. It reflects the position that positive behavioral support represents an 

important approach to identifying and organizing effective school practices. This is 

accomplished through the development of comprehensive behavior support plans that supports a 

process that attempts to understand behavior in the context in which it is observed and guiding 

the development of positive behavioral interventions that are relevant, effective and efficient.  
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